
 

 

7TH GRADE 

 

Weeks of: 

APRIL 27TH & MAY 4TH 
WICHITA PUBLIC SCHOOLS 

 

To Students, Parents and Guardians: 
 

Week 7 and 8 Packets will be mailed 
out the week of May 11th. 



 

 

5th, 6th, 7th and 8th Grades 

Your child should spend up to 90 minutes over the course of each day on this packet. 
Consider other family-friendly activities during the day such as: 

  
Create a 

cartoon image of 
your family.  

Look at your house 
and neighborhood 
on Google Maps.  

Do a random act of 
kindness for someone 

in your family.  

Take a long walk with 
someone in your family. 

Mindful 
Minute: Write a letter to 
your future self about  

what is going 
on right now. How 
are you feeling? 

Take pictures of 
your favorite 

people/things in 
your home. 

Tell someone why they 
are your favorite.  

 

Create a "one word 
story" with your family. 
One person starts the 

story with a single word 
and each person 

continues the story 
by adding one 

more word. 

Play charades 
with your family.  

*All activities are optional. Parents/Guardians please practice responsibility, safety, and supervision. 

 

For students with an Individualized Education Program (IEP) who need additional support, 
Parents/Guardians can refer to the Specialized Instruction and Supports webpage, 

contact their child’s IEP manager, and/or speak to the special education provider when you are 
contacted by them.  Contact the IEP manager by emailing them directly or by contacting the school. 

The Specialized Instruction and Supports webpage can be accessed by clicking HERE or 
by navigating in a web browser to https://www.usd259.org/Page/17540 

 

WICHITA PUBLIC SCHOOLS 
CONTINUOUS LEARNING HOTLINE AVAILABLE 

316-973-4443 
MARCH 30 – MAY 21, 2020 

MONDAY – FRIDAY 
11:00 AM – 1:00 PM ONLY 

 
For Multilingual Education Services (MES) support, 

please call (316) 866-8000 (Spanish and Proprio) or (316) 866-8003 (Vietnamese). 

The Wichita Public Schools does not discriminate on the basis of race, color, national origin, religion, sex, gender identity, sexual orientation, 
disability, age, veteran status or other legally protected classifications in its programs and activities. 



Week 5 and Week 6 

ELA 



MS ELA Grade 7 Week 5: April 27-May1, 2020 

Dear Parent(s)/Guardian(s) and Students, 

Wow! You have reached the half-way point of Continuous Learning! That is wonderful! 
As you work on the activities this week, you will read one or two stories to build your 
collected evidence for your final writing project. The stories are all very interesting, so it 
will be hard to choose! Of course, always remember this: the more you read the more 
you learn! You will also work on vocabulary so you have more words to use in your 
writing. There are many additional activities for grammar, etc. to choose from in this 
section of the unit. Remember, these are all options to strengthen your literacy skills, if 
needed or time allows. It’s always a great week to read a book of your choice! Enjoy 
learning!  

 

 
7th Grade Unit 5 Facing Adversity 

Week 5: April 27 – May 1 
Daily Planning Guide/Checklist/Additional Support pp. 489 - 526  

 
Monday, April 27  
_____ Have a discussion with an adult or older sibling. Take a position on the question: Are any  
           challenges impossible to overcome? Give examples of your thinking – p. 490. 
_____ Vocabulary (p. 492) 
     Accomplishments – success, achievement, or something that is a success after lots of hard     
                                        work 
     Extraordinary – remarkable, amazing, or going beyond what is normal or usual 
     Celebrate – observe, honor, salute or to do something special for an important event 
_____ Look through and complete the rest of the activities on p. 492 
_____ Study the picture on p. 493. Journal or discuss - What obstacles does the picture show  
            that Aimee had to overcome? 
_____ Journal or discuss – Why do you think the title is “A Work in Progress?    
_____ Look through the personal narrative (p. 493 – 498). Study vocabulary words in both the  
            margins and within text.  
 
Tuesday, April 28 
_____ Read (or have read aloud) A Work in Progress (pp. 493 – 498). 
_____ Answer the comprehension questions #s 1-5 on p. 499. 
 
  
Wednesday, April 29 
_____ Read (or have read aloud) The Story of My Life (pp. 505 – 507). 
_____ Answer the comprehension questions #s 1-4 on p. 508.    

Week 5: 
April 27-
May 1 

pp. 489 
p. 492 
pp. 493 - 526 

• Select one (or two) of the stories listed to read. 
• Vocabulary – Context Clues 
o Read selected story and complete the activities. 

Grade 7 Unit 5 Facing Adversity: How do we overcome obstacles? 



 
Thursday, April 30 
_____ Read (or have read aloud) A Young Tinkerer Builds a Windmill (pp. 519 – 522).  
_____ Answer the comprehension questions #s 1-4 on p. 523. 
 
 
 
Friday, May 1 
_____ Use this table to complete the different sections for each text read. 
 
 
SELECTION PERSON CHALLENGE/SFACED STRENGTH 

OR 
QUALITIES 
THE PERSON 
HAS 

OUTCOME 

A Work in 
Progress 

 
 
 
 
 
 

   

The Story of 
My Life 

 
 
 
 
 
 

   

A Young 
Tinkerer 
Builds… 

 
 
 
 
 
 
 

   

  
_____ Congratulations - you’ve completed Week 5 and you’re one week more awesome!!! 
 
Important Related Vocabulary Through This Unit  
Adversity (ədˈvərsədē) – Also means difficulty, hard ship, bad luck, or trouble. 
 
Obstacles (äbstək(ə)l) – Also means a hurdle, block, barrier, or stumbling block. 
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CONTENTS

PERSONAL NARRATIVE

A Work in Progress
Aimee Mullins

Why be “normal,” when you can be extraordinary?

MEDIA: INTERVIEW

How Helen Keller Learned to Talk
Helen Keller, with Anne Sullivan

Can one dramatic moment change Helen Keller’s 
life forever?

NEWS ARTICLE

A Young Tinkerer Builds a Windmill,  
Electrifying a Nation
Sarah Childress

One young man’s brilliant idea transforms an entire town.

AUTOBIOGRAPHY EXCERPT

from The Story of My Life
Helen Keller

Just one little word can make all the difference.

PERFORMANCE TASK
SPEAKING AND LISTENING FOCUS

Present Multimedia Profiles
The Small-Group readings demonstrate how people can overcome tremendous 
adversity.  After reading, your group will plan and deliver a multimedia presentation 
about people who faced huge obstacles, but overcame them in creative ways.

C
O

M
PA

R
E

Overview: Small-Group Learning 489
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OVERVIEW: SMALL-GROUP LEARNING

Working as a Team
1. Take a Position In your group, discuss the following question:

Are any challenges impossible to overcome?

As you take turns sharing your ideas, be sure to provide examples 
to make your response clear. After all group members have shared, 
discuss your responses. Were other group members’ responses similar 
to yours? Did other group members share challenges that you had not 
thought of, but could relate to?

2. List Your Rules As a group, decide on the rules that you will follow 
as you work together. Samples are provided; add two more of your 
own. You may add or revise rules based on your experience together.

•	Everyone	should	participate	in	group	discussions.

•	People	should	not	interrupt.

•	

•	

3. Apply the Rules Practice working as a group. Share what you have 
learned about overcoming obstacles. Make sure each person in the 
group contributes. Take notes and be prepared to share with the class 
one thing that you heard from another member of your group.

4. Name Your Group Choose a name that reflects the unit topic.

Our group’s name: 

5. Create a Communication Plan Decide how you want to 
communicate with one another. For example, you might use online 
collaboration tools, email, or instant messaging.

Our group’s decision: 

490 UNIT 5 • FacINg adversITy
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ESSENTIAL QUESTION: How do we overcome obstacles?

Making a Schedule
First, find out the due dates for the Small-Group activities. Then, preview 
the texts and activities with your group, and make a schedule for 
completing the tasks.

A Work in Progress

from The Story of My Life

How Helen Keller Learned to Talk

A Young Tinkerer Builds a Windmill, 
Electrifying a Nation

SELECTION ACTIVITIES DUE DATE

Working on Group Projects
As your group works together, you’ll find it more effective if each person 
has a specific role. Different projects require different roles. Before 
beginning a project, discuss the necessary roles and choose one for each 
group member. Here are some possible roles; add your own ideas.

Project Manager: monitors the schedule and keeps everyone on task

Researcher: organizes research activities

Recorder: takes notes during group meetings

SCAN FOR 
MULTIMEDIA Overview: Small-Group Learning 491
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MAKING MEANING

About the Author

Aimee Mullins (b. 1976) 
is an athlete, model, and 
actor. At the age of one, 
she needed to have both of 
her legs amputated below 
the knee. Mullins learned 
how to walk and run 
with prosthetics, enabling 
her to participate in the 
1996 Paralympic Games, 
where she set three world 
records in running and 
jumping events. 

A Work in Progress
Concept Vocabulary
As you perform your first read of “A Work in Progress,” you will 
encounter these words. 

accomplishments   extraordinary   celebrate

Context Clues If these words are unfamiliar to you, try using context 
clues to help you determine their meanings. To do so, look for clues given 
by other words in the text that surround the unfamiliar words. There are 
various types of context clues that you may encounter as you read.

Synonyms: His aberrant behavior was unexpected. It is strange for 
him to be impolite. 

Restatement of an idea: Because of a rare bone disease, her bones 
are delicate and more likely to break.

Contrast of ideas and topics: James will not eat foods made with 
artificial ingredients; he shops only at organic food stores.

Apply your knowledge of context clues and other vocabulary strategies to 
determine the meanings of other unfamiliar words you encounter during 
your first read.

First Read NONFICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete a close read after your first read.

NOTICE the general ideas of 
the text. What is it about?  
Who is involved?

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

 STANDARDS
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

Language
Determine or clarify the meaning 
of unknown and multiple–meaning 
words and phrases based on 
grade 7 reading and content, 
choosing flexibly from a range 
of strategies.

a. Use context as a clue to the 
meaning of a word or phrase.

492 UNIT 5 • FacINg adversITy
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NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
A prosthetic is an artificial substitute for a missing body part. Over the 
past few decades, prosthetic technology has advanced greatly. Modern 
prosthetics can often fully replace the function of a missing limb due to 
the invention of lighter materials and more sophisticated designs.

So two weeks ago I was a bridesmaid, and the reception was 
actually here at the New York Public Library, and I will 

never forget this wedding. Yes, it was very beautiful. But more 
importantly, I survived the slick marble floors that are all over this 
building. Tile and marble floors are public enemy number one to a 
stiletto-loving girl like me. And I had five-inch heels on that night.

Most people learn to walk in very high heels. They bend their 
ankle so that the ball of the foot touches the ground first; you have 
more stability. 

1

2

PERSONAL NARRATIVE

A Work in Progress 493
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NOTES
I don’t have ankles, so I hit each step on the stiletto, which 

makes the possibility of the banana peel wipeout very likely. 
But given the choice between practicality and theatricality, I say, 
“Go big or go home, man. Go down in flames if you’re gonna go.”

I guess I’m a bit of a daredevil. I think that the nurses at DuPont 
Institute would agree. I spent a lot of time there as a child. Doctors 
amputated1 both of my legs below the knee when I was an infant, 
and then when I was five, I had a major surgery to correct the 
wonky direction in which my tibia was growing. So I had two 
metal pins to hold that—full plaster casts on both legs. I had to use 
a wheelchair because I couldn’t wear prosthetics.

One of the best things about getting out of the hospital is the 
anticipation of the day you return to school—I had missed so 
much class, I just couldn’t wait to get back and see all my friends. 
But my teacher had a different idea about that. She tried to 
prevent me from returning to class, because she said that in the 
condition I was in, I was “inappropriate,” and that I would be a 
distraction to the other students (which of course I was, but not 
because of the casts and the wheelchair).

Clearly she needed to make my difference invisible because she 
wanted to control her environment and make it fit into her idea of 
what “normal” looked like.

And it would’ve been a lot easier for me to fit into what 
“normal” looked like. I know I wanted that back then. But instead 
I had these wooden legs with a rubber foot that the toes broke off 
of, and they were held on with a big bolt that rusted out because I 
swam in the wooden legs.

You’re not supposed to swim in the wooden legs, because, you 
know, the wood rots out.

So there I was in second grade music class, doing the twist, and 
mid-twist I hear this [makes loud cracking sound]. And I’m on the 
floor, and the lower half of my left leg is in splinters across the 
room. The teacher faints on the piano, and the kids are screaming. 
And all I’m thinking is, My parents are gonna kill me. I broke my leg!

It’s a mess.
But then a few years later, my prosthetist2 tells me, “Aimee, we 

got waterproof legs for you. No more rusty bolts!”
This is a revelation, right? This is gonna change my life. I was so 

excited to get these legs . . . until I saw them.

1. amputated (AM pyoo tayt ihd) v. removed surgically.
2. prosthetist (PROS thuh tihst) n. professional who fits and designs prosthetic limbs.

3

4

5

6

7

8

9

10

11

12

494 UNIT 5 • FacINg adversITy



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES
They were made of polypropylene, which is that white plastic 

“milk jug” material. And when I say “white,” I’m not talking 
about skin color; I’m talking about the color white. The “skin 
color” was the rubber foam foot painted “Caucasian,” which 
is the nastiest shade of nuclear peach that you’ve ever seen in 
your life. It has nothing to do with any human skin tone on the 
planet. And these legs were so good at being waterproof that 
they were buoyant. So when I’d go off the high dive, I’d go down 
and come straight back up feet first. They were the bane of 
my existence.

But then we’re at the Jersey Shore one summer. By the time we 
get there, there’s three hundred yards of towels between me and 
the sea. And I know this is where I first honed my ability to run 
really fast. I was the white flash. I didn’t wanna feel hundreds 
of pairs of eyes staring at me. And so I’d get myself into the 
ocean, and I was a good swimmer, but no amount of swimming 
technique can control buoyant legs.

So at some point I get caught in a rip current, and I’m migrating 
from my vantage point of where I could see my parents’ towel. 
And I’m taking in water, and I’m fighting, fighting, fighting. 
And all I could think to do was pop off these legs and put one 
under each armpit, with the peach feet sticking up, and just bob, 
thinking, Someone’s gotta find me.

And a lifeguard did. And I’m sure he will collect for therapy 
bills. You know? Like, they don’t show that on Baywatch.3

But they saved my life, those legs.
And then when I was fourteen it was Easter Sunday, and I was 

gonna be wearing a dress that I had purchased with my own 
money—the first thing I ever bought that wasn’t on sale.

Momentous event; you never forget it. I’d had a paper route 
since I was twelve, and I went to The Limited, and I bought this 
dress that I thought was the height of sophistication—sleeveless 
safari dress, belted, hits at the knee.

Coming downstairs into the living room, I see my father 
waiting to take us to church. He takes one look at me, and he says, 
“That doesn’t look right. Go upstairs and change.”

I was like, “What? My super-classy dress? What are you talking 
about? It’s the best thing I own.”

3. Baywatch popular television show from the late 1990s about the lives of fictional 
lifeguards.

13

14

15

16

17

18

19

20

21
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NOTES
He said, “No, you can see the knee joint when you walk. 

It doesn’t look right. It’s inappropriate to go out like that. 
Go change.”

And I think something snapped in me. I refused to change. And 
it was the first time I defied my father. I refused to hide something 
about myself that was true, and I refused to be embarrassed about 
something so that other people could feel more comfortable.

I was grounded for that defiance.
So after church the extended family convenes at my 

grandmother’s house, and everybody’s complimenting me on 
how nice I look in this dress, and I’m like, “Really? You think I 
look nice? Because my parents think I look inappropriate.”

I outed them (kinda mean, really).
But I think the public utterance of this idea that I should 

somehow hide myself was so shocking to hear that it changed 
their mind about why they were doing it.

And I had always managed to get through life with somewhat 
of a positive attitude, but I think this was the start of me being 
able to accept myself. You know, okay, I’m not normal. I have 
strengths. I’ve got weaknesses. It is what it is.

And I had always been athletic, but it wasn’t until college that 
I started this adventure in Track and Field. I had gone through 
a lifetime of being given legs that just barely got me by. And I 
thought, Well, maybe I’m just having the wrong conversations with 
the wrong people. Maybe I need to go find people who say, “Yes, we can 
create anything for you in the space between where your leg ends and 
the ground.”

And so I started working with engineers, fashion designers, 
sculptors, Hollywood prosthetic makeup artists, wax museum 
designers to build legs for me.

I decided I wanted to be the fastest woman in the world on 
artificial legs, and I was lucky enough to arrive in track at just 
the right time to be the first person to get these radical sprinting 
legs modeled after the hind leg of a cheetah, the fastest thing that 
runs—woven carbon fiber.4 I was able to set three world records 
with those legs. And they made no attempt at approximating 
humanness.

Then I get these incredibly lifelike silicon legs—hand-painted, 
capillaries, veins. And, hey, I can be as tall as I wanna be, so I 
get different legs for different heights. I don’t have to shave. I 
can wear open-toed shoes in the winter. And most importantly, 

4. carbon fiber (KAHR buhn FY buhr) n. very strong, lightweight material.

22

23

24

25

26

27

28

29

30

31

32
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NOTES
I can opt out of the cankles5 I most certainly would’ve inherited 
genetically.

And then I get these legs made for me by the late, great 
Alexander McQueen, and they were hand-carved of solid ash 
with grapevines and magnolias all over them and a six-inch 
heel. And I was able to walk the runways of the world with 
supermodels. I was suddenly in this whirlwind of adventure and 
excitement. I was being invited to go around the world and speak 
about these adventures, and how I had legs that looked like glass, 
legs covered in feathers, porcelain legs, jellyfish legs—all wearable 
sculpture.

And I get this call from a guy who had seen me speak years 
ago, when I was at the beginning of my track career, and he says, 
“We loved it. We want you to come back.” And it was clear to me 
he didn’t know all these amazing things that had happened to me 
since my sports career.

So as I’m telling him, he says, “Whoa, whoa, whoa. Hold on, 
Aimee. The reason everybody liked you all those years ago was 
because you were this sweet, vulnerable, naïve girl, and if you 
walk onstage today, and you are this polished young woman with 
too many accomplishments, I’m afraid they won’t like you.”

For real, he said that. Wow.
He apparently didn’t think I was vulnerable enough now. He 

was asking me to be less than, a little more downtrodden. He was 
asking me to disable myself for him and his audience.

And what was so shocking to me about that was that I realized 
I had moved past mere acceptance of my difference. I was having 
fun with my difference. Thank God I’m not normal. I get to be 
extraordinary. And I’ll decide what is a weakness and what is 
a strength.

And so I refused his request.
And a few days later, I’m walking in downtown Manhattan at a 

street fair, and I get this tug on my shirt, and I look down. It’s this 
little girl I met a year earlier when she was at a pivotal moment in 
her life. She had been born with a brittle bone disease that resulted 
in her left leg being seven centimeters shorter than her right. She 
wore a brace and orthopedic6 shoes and they got her by, but she 
wanted to do more.

5. cankles (KANG kuhlz) n. informal term for thick ankles.
6. orthopedic (awr thuh PEE dihk) adj. designed to treat a muscular or skeletal problem.

33

34

35

Mark context clues or indicate 
another strategy you used that 
helped you determine meaning.

accomplishments (uh KOM 
plihsh muhnts) n.
MEANING: 

36

37

38

extraordinary (ehk 
STRAWR duh nehr ee) adj.
MEANING: 39

40
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NOTES
And like all Internet-savvy kindergarteners, she gets on the 

computer and Googles “new leg,” and she comes up with dozens 
of images of prosthetics, many of them mine. And she prints them 
out, goes to school, does show-and-tell on it, comes home, and 
makes a startling pronouncement to her parents:

“I wanna get rid of my bad leg,” she says. “When can I get a 
new leg?”

And ultimately that was the decision her parents and doctors 
made for her. So here she was, six months after the amputation, 
and right there in the middle of the street fair she hikes up her 
jeans leg to show me her cool new leg. And it’s pink, and it’s 
tattooed with the characters of High School Musical 3, replete with 
red, sequined Mary Janes on her feet.

And she was proud of it. She was proud of herself. And the 
marvelous thing was that this six-year-old understood something 
that it took me twenty-something years to get, but that we both 
did discover—that when we can celebrate and truly own what 
it is that makes us different, we’re able to find the source of our 
greatest creative power. ❧

41

42

43

44
Mark context clues or indicate 
another strategy you used that 
helped you determine meaning.

celebrate (SEHL uh brayt) v.

MEANING: 
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Comprehension Check
Complete the following items after you finish your first read. Review and clarify 
details with your group.

1. Why does the author, Aimee Mullins, have difficulty walking across the marble floor 
of the library?

2. What happened between Mullins and her father that caused her to be grounded?

3. What does Mullins do to become more involved with the quality of her limbs?

4. According to the author, what is the source of the “greatest creative power”?

5.   Notebook Confirm your understanding of the selection by briefly summarizing  
key events.

RESEARCH
Research to Clarify Choose at least one unfamiliar detail from the text. Briefly 
research that detail. In what way does the information you learned shed light on the 
selection? Share your findings with your small group.

Research to Explore Choose something from the text that interested you. For 
instance, you might want to learn more about the newest kinds of prosthetic limbs. 
How does this information deepen your understanding of the personal narrative? Share 
your findings with your small group.

A Work in Progress 499
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maKIng meanIng

Add interesting words 
related to facing adversity 
from the text to your Word 
Network.

 WoRd netWoRK

Cite textual evidenCe 
to support your answers.

A WORK IN PROGRESS

 

GROUP DISCUSSION

When you work with your 
group, be sure to cite 
textual details to support 
your ideas.

Close Read the text
With your group, revisit sections of the text you marked 
during your first read. What do you notice? What 
questions do you have? What can you conclude?

analyze the text
 notebook Complete the activities.

1. Review and Clarify With your group, reread paragraphs 5–6. What 
reason did the narrator’s teacher give for not wanting her to return to 
class? What do you think might have been the real reason?

2. Present and discuss Now, work with your group to share the 
passages from the text that you found especially important. Take turns 
presenting your passages. Discuss what you noticed in the text, the 
questions you asked, and the conclusions you reached.

3. essential Question: How do we overcome obstacles? What has 
this selection taught you about facing adversity? Discuss with your 
group.

Concept vocabulary

accomplishments  extraordinary  celebrate

Why these Words? The concept vocabulary words from the text are 
related. With your group, determine what the words have in common. 
Write down your ideas, and add another word that fits the category.

Practice
Confirm your understanding of the concept vocabulary words by using 
them in a discussion with your group in which you address the following 
question: What makes a person extraordinary?

Word Study
latin Prefix extra- The Latin prefix extra- means “beyond the scope of” 
or “in addition to what is usual or expected.” At the end of the selection, 
the author realizes that what makes her different also makes her 
extraordinary, or beyond what is ordinary or expected. With your group, 
identify and define two other words you know that include this prefix.

 StANdARdS
Reading Informational Text
•	Analyze	the	interactions	
between	individuals,	events,	and	
ideas	in	a	text.
•	Determine	the	meaning	of	
words	and	phrases	as	they	are	
used	in	a	text,	including	figurative,	
connotative,	and	technical	
meanings;	analyze	the	impact	
of	a	specific	word	choice	on	
meaning	and	tone.
•	Determine	an	author’s	point	
of	view	or	purpose	in	a	text	
and	analyze	how	the	author	
distinguishes	his	or	her	position	
from	that	of	others.

Language
Determine	or	clarify	the	meaning	
of	unknown	and	multiple-meaning	
words	and	phrases	based	on	grade 
7 reading and content,	choosing	
flexibly	from	a	range	of	strategies.
b.	Use	common,	
grade-appropriate	Greek	
or	Latin	affixes	and	roots	as	
clues	to	the	meaning	of	a	word.
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Analyze Craft and Structure
Author’s Purpose: Word Choice and Humor The main purpose of 
humorous writing is to entertain readers. Authors may incorporate 
elements of humorous writing into more serious writing in order to 
express the lighter, human side of otherwise difficult situations. Some 
literary techniques that authors use to create humor are:

LITERARY TECHNIQUE DEFINITION EXAMPLE

HYPERBOLE intentional, sometimes 
outrageous, exaggeration 
for effect

describing a small patch of 
ice as a “vast, frozen lake”

COMIC DICTION words chosen to make the 
reader laugh; these word 
choices often include slang 
and other informal language

“Letting the cat out of the 
bag is a lot easier than 
putting it back in.”

INCONGRUITY when something is out of 
place or inappropriate for a 
situation or setting

wearing bunny ears instead 
of a veil with a bridal outfit

EssENTIAL QUEsTION: How do we overcome obstacles?

CITE TEXTUAL EVIDENCE 
to support your answers.Practice

Reread “A Work in Progress.” Then, work with your group to analyze  
the narrative. Use the chart to record your ideas. The first two rows have  
identified humorous passages for you to analyze. In the last two rows,  
identify the humorous passages on your own.

1: “But more importantly, I survived the slick 
marble floors that are all over this building.”

3: “I don’t have ankles, so I hit each step on 
the stiletto, which makes the possibility of a 
banana peel wipeout very likely.”

4–21

22–44

PARAGRAPHs HUMOROUs ELEMENT PURPOsE AND EFFECT

A Work in Progress 501
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Conventions
Informal Grammar “A Work in Progress” is transcribed, or copied, from 
a speech that Aimee Mullins gave at the New York Public Library. While 
speaking, Mullins chose informal grammar, or casual language rules, to 
connect with her audience. Some features of her spoken language include: 

•	Colloquial Contractions Words such as gonna (going to), wanna 
(want to) and kinda (kind of) combine two words in a way that 
imitates casual conversation.

•	Informal Transitions People often add casual words and phrases 
such as man, I’m like, so there I was, and you know when they speak 
to link ideas or create emphasis.

•	Introductory Conjunctions Starting sentences with the 
conjunctions and, but, or so can smooth the transition from one 
sentence into another in informal speech, even though they are 
discouraged in more formal writing.

Read It
1. Work with your group to find two more examples of informal 

grammar in “A Work in Progress.” Then, rewrite each example of 
informal grammar to follow standard English grammar rules.

2. Compare the impact of Mullins’s original words and the versions that 
follow standard grammar rules. What are the advantages of Mullins’s 
original language choices?

Language DeveLopment

Write It
 Notebook Write a paragraph that uses informal language to 

tell about a funny incident that happened to you or someone you 
know. Imagine that you are sharing this story aloud with an audience, 
and writing down what you say as you are speaking. Use colloquial 
contractions, informal transitions, and introductory conjunctions to 
create a feeling of lively, spoken language.

INFORMAL GRAMMAR FROM TEXT STANDARD GRAMMAR

And all I’m thinking is, My parents are 
gonna kill me.

This is a revelation, right? This is gonna 
change my life.

And a lifeguard did. And I’m sure he will 
collect for therapy bills. You know? Like, 
they don’t show that on Baywatch.

For real, he said that. Wow.

A WORK IN PROGRESS

 STANDARDS
Speaking and Listening
Engage effectively in a range of 
collaborative discussions with 
diverse partners on grade 7 topics, 
texts, and issues, building on 
others’ ideas and expressing their 
own clearly.

a. Come to discussions prepared, 
having read or researched 
material under study; explicitly 
draw on that preparation by 
referring to evidence on the 
topic, text, or issue to probe 
and reflect on ideas under 
discussion.
b. Follow rules for collegial 
discussions, track progress 
toward specific goals and 
deadlines, and define individual 
roles as needed.
c. Pose questions that elicit 
elaboration and respond to 
others’ questions and comments 
with relevant observations and 
ideas that bring the discussion 
back on topic as needed.

Language
•	Demonstrate command of the 
conventions of standard English 
grammar and usage when writing 
or speaking.
•	Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and 
spelling when writing.
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EffEctivE ExprEssion

Speaking and Listening

Assignment

With your group, conduct a discussion in which you analyze one of 
the following quotations from the selection.

 “And I had always been athletic, but it wasn’t until college that I started 
this adventure in Track and Field. I had gone through a lifetime of being 
given legs that just barely got me by. And I thought, Well, maybe I’m just 
having the wrong conversations with the wrong people. Maybe I need 
to go find people who say, ‘Yes, we can create anything for you in the 
space between where your leg ends and the ground.’” (paragraph 29)

 “And the marvelous thing was that this six-year-old understood 
something that it took me twenty-something years to get, but that we 
both did discover—that when we can celebrate and truly own what it 
is that makes us different, we’re able to find the source of our greatest 
creative power.” (paragraph 44)

Organize Your Discussion Assign roles for each member of your group. 
Roles can include a group leader, who keeps the discussion on topic; a 
timekeeper, who makes sure that the discussion takes no longer than 15 
minutes; and a note-taker to record the group’s ideas. Once you have 
chosen a quotation, use these questions to guide your group’s discussion. 
Use a chart like this one to record ideas from your discussion.

Here are some things to keep in mind as you hold your group discussion.

• Draw on the selection to explore and support ideas. Support 
viewpoints with examples and details from the selection.

• Take turns speaking. Listen to other students’ ideas, and respond with 
relevant observations and questions that prompt them to elaborate on 
their thoughts. 

DISCUSSION QUESTIONS RESPONSES

1.  What does the quotation mean? How could you 
paraphrase it, or restate the ideas in your own 
words?

2.  What happens that causes the author to express 
these ideas? What caused her to reach this 
understanding?

3.  Do you think it would help society if more people 
felt as this author feels? Why or why not?

 EVIDENCE LOG

Before moving on to a 
new selection, go to your 
Evidence Log and record 
what you learned from 
“A Work in Progress.” 

A Work in Progress 503
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MAKING MEANING

About the Author

A serious illness left Helen 
Keller (1880–1968) blind 
and deaf before she was 
two years old. When 
Keller was nearly seven, 
her family hired Anne 
Sullivan, a teacher from 
the Perkins School for the 
Blind, to help her learn 
to communicate. Keller 
and Sullivan developed a 
remarkable teacher-student 
relationship as well as a 
unique friendship.

Comparing Text to Media
In this lesson, you will compare a passage from 
Helen Keller’s autobiography with a scene from 
“How Helen Keller Learned to Talk.” First, complete 
the first-read and close-read activities for the 
excerpt from The Story of My Life. The work 
you do with your group will help prepare you to 
compare the excerpt and the video.

from The Story of My Life
Concept Vocabulary
As you perform your first read of the excerpt from The Story of My Life, 
you will encounter these words. 

imitate   mystery   barriers

Context Clues If these words are unfamiliar to you, try using context 
clues to help you determine their meanings. There are various types of 
context clues that you may encounter as you read.

Synonyms: With the help of her teacher, she was able to 
comprehend or understand new ideas. 

Restatement of an idea: There were many obstacles on her path, 
but she would not let them block her progress. 

Apply your knowledge of context clues and other vocabulary strategies to 
determine the meanings of other unfamiliar words you encounter during 
your first read.

First Read NONFICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete a close read after your first read.

MAKING MEANING

NOTICE the general ideas of 
the text. What is it about? 
Who is involved?

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

HOW HELEN KELLER 
LEARNED TO TALK

from THE STORY OF 
MY LIFE

 STANDARDS
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.
Language
Determine or clarify the meaning 
of unknown and multiple–meaning 
words and phrases based on 
grade 7 reading and content, 
choosing flexibly from a range 
of strategies.

a. Use context as a clue to the 
meaning of a word or phrase.
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NOTES

SCAN FOR 
MULTIMEDIA

BACKGROUND
In this excerpt from her autobiography, Helen Keller describes her first 
experience with language at the age of six. The Story of My Life was 
published in 1903, when Keller was 23 years old.

The morning after my teacher came she led me into her room 
and gave me a doll. The little blind children at the Perkins 

Institution1 had sent it and Laura Bridgman had dressed it; but I 
did not know this until afterward. 

When I had played with it a little while, Miss Sullivan slowly 
spelled into my hand the word “d-o-l-l.” I was at once interested 
in this finger play and tried to imitate it. When I finally succeeded 
in making the letters correctly I was flushed with childish pleasure 

1. Perkins Institution The Perkins School for the Blind, founded in 1829 in Boston.

1

2 Mark context clues or indicate 
another strategy you used that 
helped you determine meaning.

imitate (IHM uh tayt) v.
MEANING:

AUTOBIOGRAPHY EXCERPT

Helen Keller

from The Story
          of My Life

from The Story of My Life 505
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NOTES
and pride. Running downstairs to my mother I held up my hand 
and made the letters for doll. I did not know that I was spelling a 
word or even that words existed; I was simply making my fingers 
go in monkey-like imitation. In the days that followed I learned to 
spell in this uncomprehending way a great many words, among 
them pin, hat, cup, and a few verbs like sit, stand, and walk. But my 
teacher had been with me several weeks before I understood that 
everything has a name.

One day, while I was playing with my new doll, Miss Sullivan 
put my big rag doll into my lap also, spelled “d-o-l-l” and tried 
to make me understand that “d-o-l-l” applied to both. Earlier 
in the day we had had a tussle over the words “m-u-g” and 
“w-a-t-e-r.” Miss Sullivan had tried to impress it upon me that 
“m-u-g” is mug and that “w-a-t-e-r” is water, but I persisted in 
confounding the two. In despair she had dropped the subject 
for the time, only to renew it at the first opportunity. I became 
impatient at her repeated attempts and, seizing the new doll, I 
dashed it upon the floor. I was keenly delighted when I felt the 
fragments of the broken doll at my feet. Neither sorrow nor regret 
followed my passionate outburst. I had not loved the doll. In the 
still, dark world in which I lived there was no strong sentiment or 
tenderness. I felt my teacher sweep the fragments to one side of 
the hearth, and I had a sense of satisfaction that the cause of my 
discomfort was removed. She brought me my hat, and I knew I 
was going out into the warm sunshine. This thought, if a wordless 
sensation may be called a thought, made me hop and skip 
with pleasure.

We walked down the path to the well-house,2 attracted by 
the fragrance of the honeysuckle with which it was covered. 
Someone was drawing water and my teacher placed my hand 
under the spout. As the cool stream gushed over one hand she 
spelled into the other the word water, first slowly, then rapidly. 
I stood still, my whole attention fixed upon the motions of her 
fingers. Suddenly I felt a misty consciousness as of something 
forgotten—a thrill of returning thought; and somehow the 
mystery of language was revealed to me. I knew then that 
“w-a-t-e-r” meant the wonderful cool something that was flowing 
over my hand. That living word awakened my soul, gave it light, 
hope, joy, set it free! There were barriers still, it is true, but barriers 
that could in time be swept away.

I left the well-house eager to learn. Everything had a name, and 
each name gave birth to a new thought. As we returned to the 
house every object which I touched seemed to quiver with life. 

2. well-house small building containing a well.

3

4

Mark context clues or indicate 
another strategy you used that 
helped you determine meaning. 

mystery (MIHS tuh ree) n.

MEANING:

barriers (BAR ee uhrz) n.

MEANING:

5
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NOTES
That was because I saw everything with the strange, new sight 
that had come to me. On entering the door I remembered the doll 
I had broken. I felt my way to the hearth and picked up the pieces. 
I tried vainly to put them together. Then my eyes filled with 
tears; for I realized what I had done, and for the first time I felt 
repentance and sorrow.

I learned a great many new words that day. I do not remember 
what they all were; but I do know that mother, father, sister, teacher 
were among them—words that were to make the world blossom 
for me, “like Aaron’s rod, with flowers.”3 It would have been 
difficult to find a happier child than I was as I lay in my crib at the 
close of that eventful day and lived over the joys it had brought 
me, and for the first time longed for a new day to come. ❧

3.  “like Aaron’s rod, with flowers” in the Old Testament of the Bible, the staff of Aaron 
miraculously gives forth buds and flowers.

6

from The Story of My Life 507
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Comprehension Check
Complete the following items after you finish your first read. Review and clarify 
details with your group.

1. What attracts Keller and her teacher toward the well-house?

2. Through which sense does Keller experience the water?

3. Once Helen Keller learns the word for water, what is she eager to do next?

4.  Notebook Confirm your understanding of the excerpt by writing a brief 
summary of it. 

RESEARCH
Research to Clarify Research an unfamiliar detail in the excerpt. For example, you 
might want to learn more about Helen Keller’s teacher, Anne Sullivan. In what way 
does the information you learned shed light on the excerpt? Share your findings with 
your group.

Research to Explore Choose something from the text that interested you. For 
example, you might want to learn more about how blind people learn to read. How 
does this information deepen your understanding of the text? Share your findings with 
your group.

508 UNIT 5 • FacINg adversITy
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MAKING MEANING

Add interesting words 
related to facing adversity 
from the text to your Word 
Network.

 WoRd netWoRK

from THE STORY OF MY LIFE

 

GROUP DISCUSSION

When you work in your 
group to answer the 
Analyze the Text questions, 
be sure to direct listeners to 
specific words, sentences, 
and paragraphs in the 
selection.

Cite textual evidenCe 
to support your answers.

Close Read the text
With your group, revisit sections of the text you marked 
during your first read. annotate details that you notice. 
What questions do you have? What can you conclude? 

analyze the text
 notebook Complete the activities.

1. Review and Clarify With your group, reread the excerpt. How does 
the author use imagery, or words and phrases that appeal to the five 
senses? How does her use of imagery affect the reader?

2. Present and discuss Now work with your group to share the 
passages from the text that you found especially important. Take turns 
presenting your passages. Discuss what you noticed in the text, the 
questions you asked, and the conclusions you reached.

3. essential Question: How do we overcome obstacles? What 
has this excerpt taught you about how people overcome obstacles? 
Discuss with your group.

Concept vocabulary

imitate   mystery   barriers

Why these Words? The concept vocabulary words from the text are 
related. With your group, determine what the words have in common. 
Write your ideas and add another word that fits the category.

Practice
 notebook Confirm your understanding of these words from 

the text by using them in sentences. Be sure to use context clues that 
demonstrate your understand of the meaning of each word.

Word Study
Greek Root: -myst- The Greek root -myst- means “secret.” In the 
selection, Helen Keller describes how the mystery, or “secret,” of 
language was revealed to her through her experience with water at 
the well-house. Identify another word you know with the Greek root 
-myst-, and use it in a sentence that shows your understanding of the 
word’s meaning. 

 STandaRdS
Reading Informational Text
Determine the meaning of words 
and phrases as they are used 
in a text, including figurative, 
connotative, and technical 
meanings; analyze the impact of a 
specific word choice on meaning 
and tone.

Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on grade 
7 reading and content, choosing 
flexibly from a range of strategies.

b. Use common, 
grade-appropriate Greek or 
Latin affixes and roots as clues 
to the meaning of a word.

from The Story of My Life 509
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LANGUAGE DEVELOPMENT

Analyze Craft and Structure
Author’s Purpose: Autobiographical Writing Autobiographical 
writing is a form of nonfiction narrative writing in which the author 
provides true accounts of events which he or she directly experienced. 
Autobiographical writing relates the author’s thoughts, feelings, 
and reflections on the events he or she describes in the narrative. 
In autobiographical writing, the author is the narrator and uses the 
first-person point of view because he or she takes part in the 
events described.

In an autobiographical work, an author may have many purposes, 
or reasons for writing. For example, a comedian might write an 
autobiography to both entertain readers with humor and to inform them 
about the events surrounding his or her experiences. You can determine 
an author’s purpose by analyzing the author’s word choice and the 
author’s tone, or his or her attitude toward the subject and audience. 

from THE STORY OF MY LIFE

Practice
Reread the excerpt from The Story of My Life.

 Notebook Use the chart to identify specific sentences or passages from the 
selection that contribute to the author’s purpose. Make inferences, or educated 
guesses, about the ways in which the author’s tone and word choice in these sections 
suggest her purpose for writing.

When you have finished, share your ideas with your small group. Work together to 
determine Helen Keller’s purpose or purposes for writing. List several details from the 
excerpt that support your inferences about Keller’s purpose. Then, answer the following 
question: How does Helen Keller use autobiographical writing to effectively express her 
purpose and unique point of view?

CITE TEXTUAL EVIDENCE 
to support your answers.

SELECTION DETAIL POSSIBLE PURPOSE

 STANDARDS
Reading Informational Text
• Determine the meaning of 
words and phrases as they are 
used in a text, including figurative, 
connotative, and technical 
meanings; analyze the impact of a 
specific word choice on meaning 
and tone.
• Determine an author’s point 
of view or purpose in a text 
and analyze how the author 
distinguishes his or her position 
from that of others.

510 UNIT 5 • FACING ADVERSITY
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Language DeveLopment

Conventions
Types of Dependent Clauses Good writers use a variety of clauses to 
enliven their writing and to provide detail.

A clause is a group of words with its own subject and verb. An 
independent clause, or main clause, can stand alone as a complete 
sentence. A dependent, or subordinate, clause also has a subject and 
a verb, but it cannot stand alone as a complete sentence.

Dependent clauses are classified according to how they function in 
a sentence.

• An adverb clause acts as an adverb in a sentence. It begins with a 
subordinating conjunction, such as although, if, when, or because.

• A relative, or adjective, clause acts as an adjective. It usually begins 
with a relative pronoun, such as who, whom, whose, which, or that.

• A noun clause acts as a noun. It begins with a word such as what, 
whatever, when, where, how, or why.

In the examples in this chart, each type of dependent clause is 
underlined.

TYPE OF CLAUSE ExAmPLE

Adverb Clause Because Keller could not see or hear, she struggled to 
understand language.

(acts as an adverb, modifying the verb struggled)

Relative Clause Anne Sullivan, who was her teacher, helped Keller break 
through the barriers that challenged her.

(acts as an adjective, modifying Anne Sullivan)

Noun Clause Keller made the connection between the feel of the water 
and what Sullivan was writing on her hand.

(acts as a noun, the object of the 
preposition between)

Read It 
Work with your group to identify examples of dependent clauses in 
the excerpt. Write your examples in the chart, and label the type of 
dependent clause shown in each example.

ExAmPLE FROm THE TExT TYPE OF DEPEnDEnT CLAUSE

Write It 
 Notebook Write a paragraph describing a time you overcame a 

barrier to learning. Use specific sensory details to help readers see, hear, 
smell, and feel the experience. In your paragraph, correctly use at least 
one adverb clause, one relative clause, and one noun clause.

from The Story of My Life 511
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MAKING MEANING

Comparing Text to Media
You will now watch”How Helen Keller Learned 
to Talk,” an interview that shows Keller with her 
teacher, Anne Sullivan. As you watch the video, 
consider the differences in how Helen Keller’s 
experience is portrayed in her autobiography 
and in the interview.

HOW HELEN KELLER 
LEARNED TO TALK

from THE STORY OF MY LIFE

How Helen Keller Learned to Talk
Media Vocabulary
These words will be useful to you as you analyze, discuss, and write 
about the video.

long shot: camera shot in 
which the entire subject is 
visible as well as some of 
the background around 
the subject

•	 Long shots are often used to show something 
happening in the background behind the 
subject. 

•	 Filmmakers will sometimes use a long shot to 
establish the setting of a scene. 

medium shot: camera shot 
in which the subject is seen 
from a medium distance, 
usually from the waist up

•	A medium shot is useful for showing two 
characters engaging in dialogue.

•	Medium shots are often used in the transition 
between a long shot and close-up shot. 

close-up shot: camera 
shot in which the subject 
is shown at close range; 
typically the subject’s head 
and shoulders are shown, 
with no background visible

•	A close-up shot is often used to show the 
facial expression of a character. 

•	Close-up shots can also be used to show a 
detail on a prop or what characters are doing 
with their hands. 

First Review MEDIA: VIDEO
Study the video and take notes as you watch.

About Anne Sullivan
This video shows Helen 
Keller with her teacher, 
Anne Sullivan  
(1866–1936). Sullivan 
herself was visually impaired, 
and in her early years she 
lived in a home for the poor 
following the death of her 
mother. She rose from these 
conditions to become a 
legendary teacher. Her first 
step was finding an opening 
as a student at the Perkins 
School for the Blind when 
she was 14. At age 21, 
she became Helen Keller’s 
teacher.

WATCH who speaks, what they 
say, and how they say it.

NOTE elements that you find 
interesting and want to revisit.

RESPOND by completing 
the Comprehension Check 
at the end.

W
AT

CH

CONNECT ideas in the 
video	to other	media	you’ve	
experienced, texts you’ve read,  
or images you’ve seen.

 STANDARDS
Reading Informational Texts
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

Language
Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases; 
gather vocabulary knowledge 
when considering a word or phrase 
important to comprehension or 
expression.
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MEDIA | INTERVIEW

BACKGROUND
This video interview with Helen Keller and Anne Sullivan was made in 1928. In 
the interview, Sullivan demonstrates and explains how Keller learned to talk by 
feeling the vibrations that are made in a person’s mouth and throat when he or 
she is speaking.

SCAN FOR 
MULTIMEDIA

How Helen Keller Learned to Talk
Helen Keller, with Anne Sullivan

NOTES
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Making Meaning

Comprehension Check
Complete the following items after you finish your first review.

1. How old was Helen Keller when Anne Sullivan first met her?

2. In what position on her teacher’s face did Keller have to place her hand in 
order to feel the vibrations of the spoken word?

3. What does Keller say at the end of the interview?
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MAKING MEANING

HOW HELEN KELLER LEARNED 
TO TALK

Close Review
Watch the film clip again. Record any new observations 
that seem important. What questions do you have? 
What can you conclude?

Analyze the Media
 Notebook Complete the activities.

1. Present and Discuss Choose the section of the video you find 
most interesting or powerful. Share your choice with the group, and 
discuss why you chose it. Explain what you noticed in the section, the 
questions it raised for you, and the conclusions you reached about it.

2. Review and Synthesize With your group, review the video interview. 
How does the video deepen your understanding of the challenges 
Helen Keller faced? How does it highlight her triumphs? Explain.

3.  Notebook Essential Question: How do we overcome 
obstacles? What have you learned about overcoming obstacles and 
facing adversity from the interview?

Media Vocabulary
Use the vocabulary words in your responses to the items.

long shot   medium shot   close-up shot

1. What type of shot is used at the very beginning of the video? Why do 
you think the director used that shot?

2. What type of shot is used as Anne Sullivan is introducing Helen Keller 
at the beginning of the video?

3. What type of shot is used when Sullivan is demonstrating how Keller 
placed her hand on Sullivan’s face? What does the shot enable the 
director of the video to show?

 STANDARDS
Language
 Acquire and use accurately grade-
appropriate general academic and 
domain-specific words and phrases; 
gather vocabulary knowledge 
when considering a word or phrase 
important to comprehension 
or expression.
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EFFECTIVE EXPRESSION

Writing to Compare
Both the The Story of My Life and “How Helen Keller Learned to Talk” 
show the sense of triumph that Keller experiences from overcoming 
challenges with language through the help of her teacher, Anne Sullivan. 

Assignment
Create a multimedia presentation about Keller’s life and education 
in which you compare and contrast the text and the video. In your 
presentation, explain how the written account and the video portray 
the subject, Helen Keller, in different ways. Choose from these options:

 an instructional booklet illustrating Sullivan’s lessons to Keller

 an informational Web site about Keller and her education

 a museum guide for an exhibit about Keller and her education

Planning and Prewriting

Compare the Text and Video Using a chart, such as the one shown, 
work with your group to analyze the ways in which the text and video 
portray the subjects of Keller and Sullivan as well as Keller’s educational 
process.

 Notebook Respond to the following items.

1. What details in the text help readers to understand Keller’s thoughts 
and experiences? Does the video enable viewers to gain the same 
understanding of Keller’s personality?

2. How does the portrayal of Sullivan and Keller in the video expand your 
understanding of them from the text?

3. Briefly summarize the strengths and weaknesses of each medium’s 
portrayal of Keller.

from THE STORY OF MY LIFE

HOW HELEN KELLER LEARNED 
TO TALK

PORTRAYAL
AUTOBIOGRAPHY 
EXCERPT

VIDEO INTERVIEW
SIMILARITIES AND 
DIFFERENCES

Keller

Sullivan

Educational Process

 STANDARDS
Reading Informational Text
Compare and contrast a text to an 
audio, video, or multimedia version 
of the text, analyzing each medium’s 
portrayal of the subject.
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 evidence log

Before moving on to a 
new selection, go to your 
Evidence Log and record 
what you’ve learned from 
the text excerpt from 
The Story of My Life and 
the video “How Helen 
Keller Learned to Talk.”

Assign Tasks Make a list of tasks you will have to accomplish in order to 
finish your presentation. Assign the tasks to individual group members. 
Adapt this list to suit the needs of your group.

TASK LIST
Research the Topic: Decide whether you need more background 
information on Keller and Sullivan. If you do, research and gather 
the information.

Assigned To: 

Locate Media: Find multimedia elements—audio, video, and 
images—that will highlight the information in your presentation 
and engage your audience.

Assigned To: 

Gather Quotes and Details: Identify details from both selections that 
support and clarify your central ideas. Note direct quotations that 
will strengthen the support for your main points.

Assigned To: 

Make a Rough Outline: Organize a sequence for your content so 
that the text and multimedia elements complement each other. You 
can change the sequence as you develop your presentation.

Assigned To: 

Drafting

Determine Your Central Idea Write a one-sentence thesis in which you 
state your central idea.

  Thesis:

Work with your group to incorporate the media so that it supports your 
central idea.

Include Comparisons of Text to Video Use your notes from the 
analysis you did earlier to create a script that explains how the text and 
the video contribute in different ways to your understanding of Helen 
Keller and her education.

Reviewing, Revising, and Editing

Before presenting your finished work to the class, check to be sure that 
all the media and text you have chosen to include add value to the 
presentation. If necessary, revise the arrangement of content so that the 
text and multimedia elements transition more smoothly.

eSSeNTIAl queSTION: How do we overcome obstacles?

 STANDArDS
Writing
•	Write	informative/explanatory	texts	
to	examine	a	topic	and	convey	ideas,	
concepts,	and	information	through	
the	selection,	organization,	and	
analysis	of	relevant	content.
a.	Introduce	a	topic	clearly,	
previewing	what	is	to	follow;	
organize	ideas,	concepts,	and	
information,	using	strategies	
such	as	definition,	classification,	
comparison/	contrast,	and	cause/
effect;	include	formatting,	graphics,	
and	multimedia	when	useful	to	
aiding	comprehension.	

b.	Develop	the	topic	with	relevant	
facts,	definitions,	concrete	details,	
quotations,	or	other	information	
and	examples.

•	Draw	evidence	from	literary	or	
informational	texts	to	support	
analysis,	reflection,	and	research.	
	b.	Apply	grade 7 Reading 
standards	to	literary	nonfiction.

Speaking and Listening
•	Engage	effectively	in	a	range	of	
collaborative	discussions	with	diverse	
partners	on	grade 7 topics, texts, and 
issues,	building	on	others’	ideas	and	
expressing	their	own	clearly.
b.	Follow	rules	for	collegial	
discussions,	track	progress	toward	
specific	goals	and	deadlines,	and	
define	individual	roles	as	needed.	

•	Analyze	the	main	ideas	and	
supporting	details	presented	in	
diverse	media	and	formats	and	
explain	how	the	ideas	clarify	a	topic,	
text,	or	issue	under	study.
•	Include	multimedia	components	
and	visual	displays	in	presentations	
to	clarify	claims	and	findings	and	
emphasize	salient	points.
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MAKING MEANING

About the Author

Sarah Childress (b. 1980) 
is a Senior Reporter at 
Frontline, PBS’s investigative 
journalism series. Childress 
has also written articles for 
Newsweek and The Wall 
Street Journal. 

A Young Tinkerer Builds a 
Windmill, Electrifying a Nation
Concept Vocabulary
As you perform your first read of “A Young Tinkerer Builds a Windmill, 
Electrifying a Nation,” you will encounter these words. 

scarcity   desire   attempts

Context Clues If these words are unfamiliar to you, try using context 
clues to help you determine their meanings. There are various types of 
context clues that you may encounter as you read.

Synonyms: Due to the insufficiency, or lack, of electricity, he was 
inspired to come up with a solution to power his home.

Restatement of an Idea: More power supplies are needed for the 
expansion of the electrical grid, which will lead to the proliferation 
of the home use of electric appliances. 

Contrast of Ideas and Topics: He strived to make his invention 
work, but he eventually had to quit.

Apply your knowledge of context clues and other vocabulary strategies to 
determine the meaning of other unfamiliar words you encounter during 
your first read.

First Read NONFICTION
Apply these strategies as you conduct your first read. You will have an 
opportunity to complete a close read after your first read.

NOTICE the general ideas of 
the text. What is it about?  
Who is involved?

CONNECT ideas within 
the selection to what you 
already know and what you 
have already read.

ANNOTATE by marking 
vocabulary and key passages 
you want to revisit.

RESPOND by completing 
the Comprehension Check and 
by writing a brief summary of 
the selection.

 STANdArdS
Reading Informational Text
By the end of the year, read and 
comprehend literary nonfiction in 
the grades 6–8 text complexity band 
proficiently, with scaffolding as 
needed at the high end of the range.

Language
Determine or clarify the meaning 
of unknown and multiple-meaning 
words and phrases based on  
grade 7 reading and content, 
choosing flexibly from a range of 
strategies.

a. Use context as a clue to the 
meaning of a word or phrase.
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SCAN FOR 
MULTIMEDIA

NOTES

BACKGROUND
Malawi is a landlocked country in southeastern Africa, one-fifth of 
which is taken up by the enormous Lake Malawi. Malawi’s economy is 
mostly farming-based, and most of its citizens live in rural areas. Only a 
small number of the almost seventeen million Malawians have access to 
electricity, which is typically limited to large cities. 

Masitala, Malawi—On a continent woefully short of 
electricity, 20-year-old William Kamkwamba has a dream: 

to power up his country one windmill at a time.
So far, he has built three windmills in his yard here, using 

blue-gum trees and bicycle parts. His tallest, at 39 feet, towers 
over this windswept village, clattering away as it powers his 
family’s few electrical appliances: 10 six-watt light bulbs, a TV set, 
and a radio. The machine draws in visitors from miles around.

Self-taught, Mr. Kamkwamba took up windmill building after 
seeing a picture of one in an old textbook. He’s currently working 
on a design for a windmill powerful enough to pump water from 
wells and provide lighting for Masitala, a cluster of buildings 
where about 60 families live.

Then, he wants to build more windmills for other villages 
across the country. Betting he can do it, a group of investors are 
putting him through school.

1

2

3

4

NEWS ARTICLE

Sarah Childress

A Young Tinkerer
Builds a Windmill, 
Electrifying a Nation

A Young Tinkerer Builds a Windmill, Electrifying a Nation 519
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NOTES
“I was thinking about electricity,” says Mr. Kamkwamba, 

explaining how he got hooked on wind. “I was thinking 
about what I’d like to have at home, and I was thinking, 
‘What can I do?’”

To meet his family’s growing power needs, he recently 
hammered in a shiny store-bought windmill next to the big one at 
his home and installed solar panels. He has another windmill still 
in its box that he’ll put up at a house 70 miles away in the capital, 
Lilongwe, where he now goes to school. 

A few years ago, he built a windmill for the primary school 
in Masitala. He used it to teach an informal windmill-building 
course. Lately, he has offered to help the village handyman down 
the road build his own machine.

“Energy poverty”—the scarcity of modern fuels and electrical 
supplies in poor parts of the world—is a subject of great interest 
to development economists. The windmill at the Kamkwamba 
family compound, a few brick buildings perched on a hill 
overlooking the village, has turned it into a stop for the curious: 
People trekking across Malawi’s arid plains drop by. Villagers 
now regularly make the dusty walk up the hill to charge their 
cellphones.

The contraption causing all the fuss is a tower made from 
lashed-together blue-gum tree trunks. From a distance, it 
resembles an old oil derrick.1 For blades, Mr. Kamkwamba used 
flattened plastic pipes. He built a turbine from spare bicycle parts. 
When the wind kicks up, the blades spin so fast they rock the 
tower violently back and forth.

Mr. Kamkwamba’s wind obsession started six years ago. He 
wasn’t going to school anymore because his family couldn’t afford 
the $80-a-year tuition.

When he wasn’t helping his family farm groundnuts and 
soybeans, he was reading. He stumbled onto a photograph of a 
windmill in a text donated to the local library and started to build 
one himself. The project seemed a waste of time to his parents and 
the rest of Masitala.

“At first, we were laughing at him,” says Agnes Kamkwamba, 
his mother. “We thought he was doing something useless.”

The laughter ended when he hooked up his windmill to a thin 
copper wire, a car battery, and a light bulb for each room of the 
family’s main house.

The family soon started enjoying the trappings of modern 
life: a radio and, more recently, a TV. They no longer have to buy 
paraffin for lantern light. Two of Mr. Kamkwamba’s six sisters 
stay up late studying for school.

1.  derrick (DER ik) n. metal framework used in oil drilling. 

5

6

7

8

Mark context clues or indicate 
another strategy you used that 
helped you determine meaning.

scarcity (SKAYR suh tee) n.
MEANING:

9

10

11

12

13

14
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NOTES
“Our lives are much happier now,” Mrs. Kamkwamba says.
The new power also attracted a swarm of admirers. Last 

November, Hartford Mchazime, a Malawian educator, heard 
about the windmill and drove out to the Kamkwamba house 
with some reporters. After the news hit the blogosphere, a 
group of entrepreneurs scouting for ideas in Africa located 
Mr. Kamkwamba. Called TED, the group, which invites the likes 
of Al Gore and Bono to share ideas at conferences, invited him to a 
brainstorming session earlier this year.

In June, Mr. Kamkwamba was onstage at a TED conference in 
Tanzania. (TED stands for Technology Entertainment Design.) “I 
got information about a windmill, and I try and I made it,” he said 
in halting English to a big ovation. After the conference, a group 
of entrepreneurs, African bloggers, and venture capitalists2—some 
teary-eyed at the speech—pledged to finance his education.

His backers have also showered him with new gadgets, 
including a cellphone with a hip-hop ringtone, a laptop, and 
an iPod. (Kelly Clarkson’s “Breakaway” is his current favorite 
tune.) They rewired his family’s house, replacing the homemade 
switches he made out of flip-flop parts.

They’re paying for him to attend an expensive international 
academy in the capital, Lilongwe, for children of expatriate 
missionaries and aid workers. But his teacher, Lorilee MacLean, 
sometimes worries about his one-track mind and about all the 
attention he’s getting.

“I don’t want him to be seen as William the windmill maker,” 
said Mrs. MacLean one day recently. While Mr. Kamkwamba 
quietly plowed through homework, his classmates were busy 
gossiping and checking their Facebook profiles.

Mr. Kamkwamba has taught his family to maintain the 
windmill when he’s away at school. His sister Dolice and cousin 
Geoffrey can quickly scamper up the tower, as it sways and 
clatters in the wind, to make repairs.

A steady stream of curiosity seekers make the trip to the 
Kamkwamba compound—mostly unannounced. The visits are 
unsettling for the reserved family.

One afternoon, a pair of Malawian health workers came by 
to get a closer look and meet Mr. Kamkwamba. The family 
scattered, leaving the pair—dressed in shirts and ties for the 
occasion—standing awkwardly in the yard.

“We have heard about this windmill, and so we wanted to 
see it for ourselves,” one finally spoke up. Mr. Kamkwamba 

2.  venture capitalists n. people who provide money to small companies in exchange 
for partial ownership of those companies. If the companies grow, venture capitalists 
make money.

15

16

17

18

19

20

21

22

23

24
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NOTES
came around to shake hands, then quickly moved away to show 
another visitor around.

Jealousy is a social taboo in these parts, but Fred Mwale, an 
educator who works in Wimbe, the area that includes Masitala, 
says the family’s new prosperity is causing some tensions.

“People do desire what is happening here. They come, and 
admire,” he says. “They think that they might get the same 
support if they build a windmill.”

Down the hill, the village handyman started building his 
own windmill after secretly studying Mr. Kamkwamba’s. 
A gust of wind blew the blades off the man’s first few attempts. 
Mr. Kamkwamba offered to help him rebuild, but got no reply.

“I’m waiting to see if he’s serious,” Mr. Kamkwamba says. ❧

25

26

Mark context clues or indicate 
another strategy you used that 
helped you determine meaning.

desire (dih ZY uhr) v.
MEANING:

27

attempts (uh TEMPTS) n.
MEANING:

28
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Comprehension Check
Complete the following items after you finish your first read. Review and clarify 
details with your group.

1. What inspired William Kamkwamba to build a windmill?

2. What materials did Kamkwamba use to build his first windmill?

3. What is “energy poverty”?

4.   Notebook Confirm your understanding of the article by writing a brief 
summary of it.

RESEARCH
Research to Clarify Research an unfamiliar detail in the article. In what way does the 
information you learned shed light on the article? Share your findings with your small 
group.

Research to Explore Research other ways that energy poverty is being addressed in 
poor parts of the world. Share your findings with your group.

A Young Tinkerer Builds a Windmill, Electrifying a Nation 523
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MAKING MEANING

Add interesting words 
related to facing adversity 
from the text to your Word 
Network.

 WoRd netWoRK

Cite textual evidenCe 
to support your answers.

A YOUNG TINKERER BUILDS 
A WINDMILL, ELECTRIFYING 

A NATION

 

GROUP DISCUSSION

When you work in your 
group to answer the 
Analyze the Text questions, 
be sure to direct listeners to 
specific words, sentences, 
and paragraphs in the story.  

Close Read the text
With your group, revisit sections of the text you marked 
during your first read. What do you notice? What 
questions do you have? What can you conclude?

analyze the text
 notebook Complete the activities.

1. Review and Clarify Review the selection with your group. How did 
the lack of modern conveniences inspire William Kamkwamba to be 
innovative? What were the results of his innovations?

2. Present and discuss Now, work with your group to share the 
passages from the text that you found especially important. Take turns 
presenting your passages. Discuss what you noticed in the text, the 
questions you asked, and the conclusions you reached. 

3. essential Question: How do we overcome obstacles? What has 
this selection taught you about how people overcome obstacles? 

Concept vocabulary

scarcity   desire   attempts

Why these Words? The concept vocabulary words from the text are 
related. With your group, determine what the words have in common. 
Record your ideas, and add another word that fits the category.

Practice
 notebook Confirm your understanding of these words by using 

them in sentences containing context clues.

Word Study
etymology The etymology of a word is its origin. Etymologies show 
how words enter the English language and how they change over time. 
Check a dictionary for a guide to the symbols and abbreviations used 
in etymologies. Desire comes from Middle English desiren < Old French 
desirer < Latin desiderare, which means “from the stars.” Knowing this, 
you can gain a better understanding of the meaning of desire (“to wish 
for”).

With your group, look up the etymology of at least three other words in 
the selection. Describe how knowing each etymology helps you better 
understand the words.

 STANDARDS
Reading Informational Text
•	Cite	several	pieces	of	textual	
evidence	to	support	analysis	of	
what	the	text	says	explicitly	as	
well	as	inferences	drawn	from	
the	text.
•	Analyze	the	interactions	
between	individuals,	events,	and	
ideas	in	a	text.
•	Analyze	the	structure	an	
author	uses	to	organize	a	text,	
including	how	the	major	sections	
contribute	to	the	whole	and	to	the	
development	of	the	ideas.

Language
Determine	or	clarify	the	meaning	
of	unknown	and	multiple-meaning	
words	and	phrases	based	on	
grade 7 reading and content,	
choosing	flexibly	from	a	range	
of strategies.	
b.	Use	common,	grade-
appropriate	Greek	or	Latin	
affixes	and	roots	as	clues	to	the	
meaning	of	a	word.
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Analyze Craft and Structure
Text Structure: Biographical Writing When a nonfiction text tells a 
story, it is a work of narrative nonfiction. Biographical writing is 
a type of narrative nonfiction in which the author tells about events in 
another person’s life. The elements of biographical writing include:

•	a real-life person who is the subject of the biography

•	factual information about the setting and context 

•	details and descriptions that help develop the subject’s character

•	direct quotations, a person’s exact words, from the subject and 
other people that have a relationship with or significant knowledge 
of the subject, such as a close friend or a historian

•	the use of narrative pacing, which is the way an author shapes the 
flow of information in a text—how much information readers receive 
in a given section of text and the order in which they receive it

essential question: How do we overcome obstacles?

CITE TEXTUAL EVIDENCE 
to support your answers.Practice

Work with your group to analyze the elements of biographical writing  
in the article and the ways the author structures information to effectively  
develop her ideas. Model your analysis on the example in the chart, using  
the blank rows to capture the information you find.

8 • relevant facts

•  information about the setting

• descriptive details

•  The definition of “energy 
poverty” and the facts about the 
setting show why the windmill is 
important.

•  The descriptive details enable  
the reader to picture the setting.

PaRaGRaPH
eleMents oF BioGRaPHiCal 
WRitinG

ContRiBution to DeVeloPMent 
oF iDeas
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Language deveLopment

Conventions
Capitalization Capital letters signal the beginning of a sentence or 
quotation and identify proper nouns and proper adjectives. Learning to 
use correct capitalization will ensure that your writing looks professional 
and authoritative.

Proper nouns include the names of people, geographic locations, 
specific events and time periods, organizations, languages, historical 
events and documents, and religions. Proper adjectives are derived 
from proper nouns, as in French (from France) and Canadian (from 
Canada). Here are some examples taken from the selection you have 
just read:

Sentence beginning: The contraption causing all the fuss . . .

Quotation: “. . . I was thinking, ‘What can I do?”

Proper nouns: His sister Dolice and cousin Geoffrey . . .

Proper adjectives: One afternoon, a pair of Malawian health 
workers . . .

Read It
Work with your group to identify examples of correct capitalization 
in the selection. Find two examples in the selection for each of the 
following items.

1. a sentence beginning 3. a person’s name

2. a proper adjective 4. a quotation

Write It
Identify the errors in capitalization in each sentence, and note the reason 
each word should or should not begin with a capital letter. Then, revise 
each sentence to correct the capitalization.

1. William kamkwamba is only Twenty Years Old, but he has built a 
Windmill to provide electricity to his family in malawi.

2. william’s Windmill has brought a lot of attention to the Small Village of 
Masitala, where his kamkwamba Family lives.

 Notebook Finally, write a biographical paragraph in which you 
briefly describe a person you admire. In your paragraph, use at least 
three proper nouns, one proper adjective, and a quotation. Reread your 
paragraph to confirm that you have used correct capitalization. 

A YOUNG TINKERER BUILDS 
A WINDMILL, ELECTRIFYING 

A NATION

 STANDARDS
Language
Demonstrate command of the 
conventions of standard English 
capitalization, punctuation, and 
spelling when writing.
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MS ELA Grade 7 Week 6: May 4-8, 2020 

 

Dear Parent(s)/Guardians and Students, 

This week provides the opportunity to strengthen your writing skills by responding to an 
informational prompt. Have you thought about how things we use every day are made? 
What items interest you that you would like to know more about? What is something you 
would like to learn how to do or improve your skills? Cooking? Skateboarding? 
Speaking in public? Driving? Other? This is an opportunity to research to learn more 
about your chosen topic and then write an informational essay to inform your reader(s) 
about your new learning. Enjoy learning! 

 

 
 

 
 
 

7th Grade Unit 5 Facing Adversity 
Week 6: May 4 – May 8 

Daily Planning Guide/Checklist/Additional Support (p. 527) 
 

Monday, May 4 
_____ Make a list of activities you find fun, are good at, or enjoy doing with family or friends. 
Examples could include: cooking, going fishing, working on your bike, or playing soccer. Make 
this fun for yourself! 
_____ Pick one of your choices and think about how you would teach or tell someone how to 
complete the activity step-by-step – this is a “how to do” something. Examples from the choices 
above might be: cooking = how to bake a cake, going fishing = how to put bait on the hook and 
cast the line into the water, working on your bike = how to change the tube in the bike tire, or 
playing soccer = how to dribble the ball around defensive players.  
 
 
Tuesday, May 5 
_____ Write the steps (how to do it) for the activity you’ve picked in step-by-step format. Be 
sure to include every little detail needed along the way.   
 

Week 6: May 4-8 p. 527 • Writing a How-to-Essay: 
o If possible, research a topic of interest on how something is 

made. Ex: how a cell phone is built, video game is made, how 
to make pasta from scratch, etc. 

• If not, select something you know how to make and write your 
paragraph about that topic. Ex: directions from your home to 
school, making a peanut butter and jelly sandwich, riding a 
bicycle, etc. 

Grade 7 Unit 5 Facing Adversity: How do we overcome obstacles? 



  
Wednesday, May 6 
_____  Create headings for the different sections of your activity. Examples might be: Getting 
Started, Materials Needed, Preparing the Kitchen, Combining Ingredients, Tools Needed, First 
Steps, or Putting it Back Together 
_____  Group your steps (from Tuesday) into the different sections you’ve created. 
 
 
Thursday, May 7 
_____ Go through your steps exactly as written from Wednesday – try to do what you have 
written. Has something been forgotten, are other material needed, or do you need to add more 
steps? Revise as needed. 
_____ Create a checklist (like this one) or bulleted list under each of your headings with your 
clean/final version of your step-by-step (how to do) activity.   
 
 
Friday, May 8 
_____ Have a parent or sibling complete your activity exactly as you have it written. Did it 
work? Are more steps needed? Are the steps clear to the other person?   
_____ Revise as needed.  
_____ Congratulations - you’ve completed Week 6 and you’re one week more awesome!!! 
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EffEctivE ExprEssion

Writing to sources
A how-to essay is a written, step-by-step explanation of how to make 
or do something.

Assignment

Work with your group to write a how-to essay in which you address 
one of the following topics:

  How to make a windmill. What do you need to make a windmill? 
What steps should you take? How can it be designed and 
connected to make it a source of electric power? 

  Where is Masitala, Malawi? Is it close to the capital of Malawi? 
What directions would you give someone who wants to travel 
from Malawi’s capital to Masitala?

Conduct Research Work with your group to find the information you 
will need to write your essay. Consult multiple print and digital sources, 
and evaluate the credibility of each source you use. Take notes on each 
source so that you can cite your sources accurately in a Works-Cited list, 
or bibliography, at the end of your essay.

Organize Your Essay Use chronological organization, or step-by-step 
organization, when you write your how-to essay. A reader needs clear, 
well-organized directions in order to complete a task successfully. If the 
steps are out of order, or if they are unclear, he or she will have a difficult 
time following your directions.

Use Clarifying Transitions Be sure to use transitions that indicate time 
and sequence as you write your essay. Transitions, such as first, next, 
until, and meanwhile will help you to organize and clarify the steps in 
your essay.

Format Your Essay To help readers follow your directions include 
headings, illustrations, and graphics in your essay. Place headings before 
each section of your essay, and place graphics and illustrations in the 
section of your essay that describes the step the image shows.

 EvidEncE Log

Before moving on to a 
new selection, go to your 
Evidence Log and record 
what you learned from 
“A Young Tinkerer Builds 
a Windmill, Electrifying a 
Nation.”

 StandardS
Writing
•	Introduce	a	topic	clearly,	
previewing	what	is	to	follow;	
organize	ideas,	concepts,	and	
information,	using	strategies	
such	as	definition,	classification,	
comparison/contrast,	and	cause/
effect;	include	formatting,	
graphics,	and	multimedia	when	
useful	to	aiding	comprehension.		
•	Develop	the	topic	with	relevant	
facts,	definitions,	concrete	details,	
quotations,	or	other	information	
and	examples.	
•	Conduct	short	research	projects	
to	answer	a	question,	drawing	on	
several	sources	and	generating	
additional	related,	focused	
questions	for	further	research	and	
investigation.	
•	Gather	relevant	information	
from	multiple	print	and	digital	
sources,	using	search	terms	
effectively;	assess	the	credibility	
and	accuracy	of	each	source;	and	
quote	or	paraphrase	the	data	
and	conclusions	of	others	while	
avoiding	plagiarism	and	following	
a	standard	format	for	citation.	

A Young Tinkerer Builds a Windmill, Electrifying a Nation 527



Week 5 and Week 6 

MATH



Review Topic: Operations with Signed Numbers (7.NS.1-3) 

 

Draw a number line AND a two-color counter model to determine each product. (See worked example above) 

 
 
 
 
 

 

  
 
 
 
 

 

Fill in the table. 

 

 

 

 

 

 

  

 

 

 

  

What will the sign of the answer be if 

we multiply or divide… 

a) Two positives 

 

b) Two negatives 

 

 

c) A positive and a negative 

Multiplication & Division 

Multiplication: 

5 • (-4) = _____ 

 “5 groups of – 4. Opposite signs 

mean negative answer” 

Division: 

-24 ÷ 6 = ____ 

“How many groups of 6 fit into -24? 

Opposite signs mean negative 

answer.”  

 
Determine each 

product or 

quotient: 



  

 

 

 

 

 

 

 

Perform the operation to simplify expressions. 

a.     -7(-5)                b.     
−𝟔

𝟑
              c.  -9(-4) 

 

 

 

d.  
−25

5
                       e. 

−10

2
 (-2)          f. -4(3)(-2)                  

 

 

Use the order of operations to simplify each expression.  

 

 

 

 

  

  

  
 
 
 
 

 

4.  
 
 
 
 

 
 

 
 
 
 
 

  

  
 

Remember: We can show multiplication and 

division in multiple ways. Here are a few ways 

you may see each operation represented.  

Multiplication: “2 times 5” 

2 X 5         2 • 5           2(5) 

 

Division: “12 divided by 3” 

                 12 ÷ 3          
12

3
         



Evaluating Algebraic Expressions 

 

 

 

 

Substitute the given value into the expression for the variable. Then, simplify the expression.  

a.  
 
 
 
 

b.  

c.  
 

d.  

 

 

Review Topic: Converting Fractions to Decimals (7.NS.2d) 

 

 

 

 

Use long division to convert each fraction into a decimal. Then, label the decimal as terminating, repeating, or 

non-terminating/non-repeating. If the decimal is repeating, write the value in bar notation (0.33) 

 

a.  b.  c. 1

8
 d.  

 

 

 

 

 

Remember: To convert a fraction to 

a decimal, divide the numerator by 

the denominator.  

Example: 

5

8
                     =  .625       

Types of Decimals 

Terminating – stop after a certain number of digits – Ex: 0.25 

Repeating – has numbers of numbers that repeat continuously – Ex: 0.333 

Non-Terminating/Non-Repeating – continue on infinitely without 

repeating pattern – Ex: 3.1415926… 



Application 

Let’s apply our learning with rational numbers to answer each word-problem below. Use the table on the left 

to help you determine if the problem is asking you to multiply or divide.  

 

 

 

 

  

a. 

Janice withdrew $22.75 per week for four weeks from her 

savings about. By how much did these lessons change her 

savings account balance? 

b. 

Jaxon’s start-up business makes a profit of $450 during the first month of business. 

However, the company records a profit of -$60 each month for the next four months. In the 

final month, his company makes a profit of $125. What is the total profit for the first six 

months of business? 

 

 

 

Mary currently has $534 in her bank account. Last Tuesday, Marry got a speeding ticket and 

a parking ticket. The speeding ticket will cost her -$126, while the parking ticket will cost 

her -$64.  

a) What is the total amount for both tickets? 

 

b) How much money will Mary have in her account after paying for the tickets? 

 

c) Mary has chosen to split her payment of the tickets up into four equal payments. How 

much will each payment be? 

 

 

c. 

 

 

 

 

 

 

d. 



Supports for Diverse Learners 
7th Grade Math 

Week 5 
Standard: 7.NS.1-3 

Topic: 

 Operations with Signed Numbers 

Supports: 

 Notes 

 Number Lines 

 Alternate Directions 

 Video to Activate Prior Knowledge 

General Accommodations: 

 Read aloud all text 

 Use a multiplication chart for basic X and / 

 Use a calculator to check answers 

 Reduce the number of problems to complete if they are the same 

type 

 

Notes: 

 Integers are positive (+) and negative (-) numbers. 

 Multiplication and Division Rules for Integers 

o If the signs are the same, multiply or divide them and the 

answer is positive. 

 Positive x or / Positive = Positive 

 3 x 5 = 15 

 15 / 5 = 3 

 Negative x  or / Negative = Positive 

 -3 x -5 = 15 

 -15 / -5 = 3 

 

o If the signs are different, multiply or divide them and the 

answer is negative. 

 Positive x or / Negative = Negative 

 3 x (-5) = -15 

 15 / (-5) = -3 

 Negative x or / Positive = Negative 

 -3 x 5 = -15 

 -15 / 5 = -3 

 

If the number line or colored counters for multiplication and division are 

confusing, just follow the rules above. 

 
Number Lines for page one, problems a-d. 

 

 

 

 
 

 

 

 

 

https://www.youtube.com/watch?v=K_tPbVPfHgk
https://www.youtube.com/watch?v=K_tPbVPfHgk


Supports for Diverse Learners 
7th Grade Math 

Week 5 
For the fractions on the bottom of page 2, use a calculator or skip problems 

7, 10, and 12. For the fractions on the top of page 3, use a calculator or skip 

problems c and d. 

 

PEMDAS 

Parenthesis 

 If there is more than one operation inside the ( ) you follow 

PEMDAS 

 Sometimes ( ) are there just to show that the number is 

negative, for example: (-9) 

Exponents 

Multiplication or Division 

 Do whatever comes first, working from left to right 

Addition or Subtraction 

 Do whatever comes first, working from left to right 

 

Converting Fractions to Decimals Notes: 

 Watch this video to learn how to do the long division. 

 Remember, that if you don’t know long division, fractions are 

just division signs and you can enter the problem into your 

calculator. 

4/5 is 4 divided by 5, push the ENTER or = sign, and you 

will see the decimal equivalent. 

 

 

 

 

Alternate Directions for Application: 

 Use substitution to solve the following expressions. 

o A.  -1½h  for h = 8 

 

 

 

o B.  22.75w  for w = 4 

 

 

 

o C.  450 - 60m + 125  for m = 4 

 

 

 

o D. 534 – (s + p)  for s = 126 and p = 64 

https://www.youtube.com/watch?v=do_IbHId2Os


Review Topic: Expressions and Equations (7.EE.1) 

Evaluating Numerical Expressions 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Combine like terms to simplify each algebraic expression.  

 
 
 
 

  

 
 
 
 
 

 

 

Remember:  

Exponents 

4³ = 4•4•4 

NOT 

4 • 3 



Generating Equivalent Expressions 

 

 

 

 

 

Use the distributive property to re-write each expression.  

a)  2(x+4) b)  -3(6x – 5) c)  -2(-4x + 7) 

d)  
2

3
(6x -12) e)  - 

1

4
(-8x + 24) f)  

2

5
(-10x + 5) 

g)  3x(-2x + 3y) h)  -4x(-2x – 8y) h)  - 
1

2
x(4x – 12y) 

 

 

 

 

 

For each question, use factoring to write an equivalent expression.  

 

Think: What value can I 

factor out of both terms of 

the expression? (See #1) 

The distributive property helps us generate 

equivalent (equal) expressions by allowing us to 

multiply every term inside a set of parenthesis, by 

the term directly in front of the set of parentheses. 

We say these types of problems by using “times the 

quantity of.” For example, we say 3(2x -1) as “three 

times the quantity of two-x minus one.  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Remember: When 

the terms inside a set 

of parenthesis are 

NOT alike, you will 

use the distributive 

property to multiply 

all of the terms 

inside the 

parenthesis by the 

coefficient outside 

the parenthesis.  



Evaluating Algebraic Expressions 

 

 

 

 

Evaluate each Algebraic Expression for the given values.  

1. 6x – 3      for x = -4, -1 and 2 
 
 

2. 18 – 4v     for v = -2, 0, 4 
 
 
 
 
 
 

3. 2p – 4p     for p = -4, 3, 5 4. x² + 3     for x = -3, 0, 7 
 
 
 
 
 

5. 2

3
y – 2      for y = -2, 

1

2
, 2 6. 4

5
j + 

1

2
j      for j = -3, 0, 

1

3
 

 
 
 
 
 

Evaluate each algebraic expression to complete the tables.   

 



Supports for Diverse Learners 
7th Grade Math 

Week 6 

 

Standard: 7.EE.1 

Topic: 

 Expressions and Equations 

Supports: 

 Notes 

 Graphic Organizers 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

 Reduce the number of problems to complete if they are the same 

type 

 

Evaluating Numerical Expressions Notes: 

 Refer to the week 5 packet for the PEMDAS rules. 

 

Combining Like Terms to Simplify Expressions Notes: 

 Put a grouping symbol around each term. Remember that the + or – 

sign goes with the term that follows it. The first term is always + if it 

doesn’t have a sign. Follow my sample for problem b. 

o B. 

 

 Find the like terms and combine them. If the term has the same 

letter, they are the same. If the term doesn’t have a letter, it can’t 

be combined to those that do have letters. If a letter has an 

exponent, it can only be combined to others that have the same 

letter and exponent. 

o B. 

 

o + 3½y + 4y equals 7½y 

 

o + 2 + 1¼ equals 3¼  

 

 When writing the final answer, it is written in abc order with terms 

that don’t have variables at the end. 

o B.  7 ½ y + 3 ¼  

 

Generating Equivalent Expressions Notes: 

 Watch this video to learn about the distributive property. 

 Watch this video to learn about factoring. 

o The Greatest Common Factor for each problem is below: 

 2.  GCF = 5 

 3.  GCF = 3 

 4.  GCF = 4 

 5.  GCF = 6 

 6.  GCF = 3 

 7.  GCF = 8 

 8.  GCF = 27 

 9.  GCF = 5 

 10.  GCF = 4 

 11.  GCF = 5 

 12.  GCF = 3 

Simplifying Algebraic Expressions Notes: 

 Refer to the week 5 packet for the PEMDAS rules. 

+ 3½y + 2 + 4y + 1¼  

+ 3½y + 2 + 4y + 1¼  

https://www.youtube.com/watch?v=bFVzAntlVTw
https://www.youtube.com/watch?v=Kf67Dv7ygK0


Supports for Diverse Learners 
7th Grade Math 

Week 6 

 

Evaluating Algebraic Expressions Notes: 

 It is recommended that you make a table to organize your work. 

Several are created for you.  

 

 Put the information from the problem into the table. Follow my 

sample for problem 1. 

 Put ( ) around all the variables, or letters 

x Expression 
6(x) - 3 

Answer 

-4   

-1   

2   

 

 Take out the letter and replace it with the value for the x 

 Use a calculator or PEMDAS to solve, and write the answer  

x Expression 
6(x) - 3 

Answer 

-4 6 (-4) – 3  (put this into the calculator just as it is) 
-24 – 3  (or use PEMDAS and it will look like this) 

-27 

-1 6 (-1) – 3 
-6 - 3 

-9 

2 6 (2) – 3 
12 - 3 

9 

 

 

 

 

 

 

 

x Expression 
 

Answer 

   

   

   

 

x Expression 
 

Answer 

   

   

   

 

x Expression 
 

Answer 

   

   

   

 

x Expression 
 

Answer 

   

   

   

 



Week 5 and Week 6 

MATH PLUS



Review Topic: Two and Three-Dimensional Figures (7.G.2, 3, 5) 

Cross Sections 

 

 

 

 

 

 

Describe what shape is formed by the cross section through each prism.  

 
  

Stretch Your Thinking: 

  

 

 

 

 

 

 

Rotating a Two-Dimensional Figure 

 

 

 

 

Example 1:                             Example 2:    

In Example 1, when a rectangular prism is sliced vertically so that the plane 

cuts through the top and the bottom of the prism, a square is formed by the 

cross section.  

In Example 2, when a cube is sliced diagonally so that the plan cuts through 

all six sides of the prism, a hexagon is formed by the cross section.  

 

When two-dimensional objects are rotated (turned) around a fixed point, three-dimensional objects 

are created. For example, when a rectangle is rotated around a fixed pint, a cylinder is created.  

Give it a try! Take a notecard or a rectangular section of paper, and tape it to a pencil. Hold onto the 
eraser with your thumb and index finger so that the pencil is resting on its tip. Rotate the shape by 
holding onto the eraser and spinning the pencil. You can get the same effect by putting the lower 
portion of the pencil between both palms of your hands and rolling the pencil by moving your hands 
back and forth. As you rotate the pencil, causing the rectangle to turn, you will see a cylinder being 
formed!  



Describe the three-dimensional shape that is formed by rotating the two-dimensional shape. 

 

 

 

 

 

Stretch Your Thinking! 

 

 

 

 

 

Review Topic: Area and Volume (7.G.6) 

Area of Polygons  

 

Determine the area of each composite figure.  

 

 

 

 

 

 

In order to enter the New York City Subway System, 
riders must first pass through a turnstile, shown 
below. To allow people in, the arms of the turnstile 
rotate around a fixed-point. Determine what three-
dimensional shape is formed as the turnstile rotates 
around. 



 

  

 

 

 

 

 

Volume  

Rectangular Prism Triangular Prism Cylinder 

  
 

 
 

 

 

Calculate the volume of each three dimensional figure.  

     

 

 

 

 

 

 

 

 

 

 

 

 

 



Surface Area 

 

 

 

 

 

Calculate the surface area of each figure.  

 

 

 

 

 

 

 

 

 

 

 

Stretch Your Thinking! 

a) Cole is wrapping a present for Brooke’s birthday. 
The shape of the present is shown below. Calculate 
the volume and surface area of the present Cole is 
wrapping.  

 
 
 
 
 
 
 

b) The pencil holder shown below has a height of 
4.25 inches, and a diameter of 2 inches. Calculate 
the volume and surface area of the pencil holder. 

 



 

 

 c)  A construction company is building the side of a 
new home. The wall is shown below. Within the wall 
will be window cut out. Calculate the volume of the 
wall with the window cut out.  
 

d) A cylinder is shown below. Part of the cylinder 
contains water. Determine the volume of the portion 
of cylinder that does not contain water.  
 

e) A roll of paper towels is a cylinder, with another 
cylinder cut out of the middle. Determine the 
volume of the actual paper towels on the role.  
 
 

 
 

f) Michelle recently bought a new camping tent. The 
tent is a rectangular prism, with spaces for windows 
cut out on both sides of the tent. Calculate the 
surface area of the tent, excluding the windows.  
 
 
 
 
 
  

 
 
 
Write about it!  
Find a prism or cylinder in your house. Measure it, and come up with a word problem, Then, share your 
word problem with your classmates online! 

 

in. 

in. 

in
. 



Review Topic: Angles of Two-Dimensional Figures (8.G.5) 

 

 

 

 

 

Determine the unknown angle that would create a triangle. 

25°, 93°, x° 100°, 70°, x° 38°, 23°, x° 

90°, x°, 41° 
 
 
 
 
 

 

x°, 57°, 49° 
 
 
 
 
 
 

 

46°, 82°, x° 
 

 
 
 
 

 

The Triangle Sum Theorem states that the sum of the angles of a triangle should always equal 180° 

Example: The first two angles in a triangle are 62°and 55°. Determine the measure of the 3rd angle. 

62°+55°+xo = 180°    Use x to represent the unknown angle and solve the equations for x. 

180 – (62+55) = x     Subtract 62 and 55 from both sides to isolate x. 

63o = x      The measure of the unknown angle is 63o. 

 

 



   

Solve to find the variable. Then determine the measure of each angle. 

 

Example: More than one unknown angle.  

 

 

 

 

90o+(3x-10)o+(x+20)o=180o 

4x + 100 = 180 

4x = 80 

x = 20 

3(20) – 10 = 50o 

(20) + 20 = 40o 

 

 

Determine the value of x and label each angle with the correct measure.  

 

 

 

 

 

 

 

 

 

 

90o (x+20)o 

30o 

xo xo 

(2x-24)o 

(x-8)o 

b 

a c 

1) a = 20o   b = 5xo  c = 15o 

 

2) a = (3x – 8)o b = (2x + 5)o c = (4x – 15)o 

 

 

3) a = (10x - 2)o b = (7x + 6)o c = (3x + 6)o 

 

4) a = (3x)o b = (2x)o c = (x)o 

 

 

5) a = (x + 4)o b = (x + 38)o c = (x – 9)o 

 



Use the exterior angle theorem to find missing angles. 

The Exterior Angle Theorem states that the measure of the exterior angle of a triangle is equal to the sum of the 

measures of the two remote interior angles of the triangle. 

        <CAB + <ABC = xo 

115o + 32o = xo 

        147o = x 

 

Use the exterior angle theorem to determine the measure of the unknown angle. 

 

 

 

 

 

 

 

 

Use the Exterior Angle Theorem to write and solve an equation to determine the unknown angle measurements. 

 

 

 

 

 

 

 

 

 

 

115o 

32o xo 

A 

B 
C 



Stretch Your Thinking! 

Determine the value of each of the missing angles using the Triangle Sum Theorem and the Exterior Angle Theorem. 

 

 

Transversal Lines 

 

Congruent Angles have the same measurement. Alternate interior and 

alternate exterior angles are congruent when lines m and l are parallel. 

Classify each angle pair as one of the 

following relationships: 

Vertical – Opposite angles when two lines intersect 

Adjacent – Angles that share a boarder and together 

equal 180o 

Corresponding – occur at the same position when a 

straight line intersects two lines forming 8 angles. 

Same-side Interior – angles on the same side of the 

transversal and inside the other two lines. 

Same-side Exterior – angles on the same side of the 

transversal and outside the other two lines. 

Alternate Interior – angles opposite sides of the 

transversal and inside the other two lines. 

Alternate Exterior - angles opposite sides of the 

transversal and outside the other two lines. 



Use the map to answer each question. Explain your reasoning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use the diagram to answer the questions. Explain your reasoning. 

 



In the diagram t intersects parallel lines m and n. Classify each pair of angles and determine the measure of 

the angle. The measure of angle 4 is 106o. 

 
Find the measure of each of the missing angle measures. Assume the transversal line is intersecting parallel lines. 

 

 

 

 



Stretch your thinking 
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